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The Lessons

Each lesson begins with a review of the previous
week’s learning. The objectives of today’s lesson are
then detailed before the teaching begins. Questioning
is an important part of learning and I was pleased to
see that the technique was put to careful use during
the lesson I saw. I’m not certain how much opportu-
nity students have to evaluate their own or others’
work. Perhaps time is a constraint here as there
certainly seems to be a lot to get through in an hour.

As the sessions are planned and delivered as
lessons I found it difficult to remember that they
are not lessons in school as we understand them,
and that I mustn’t have the same expectations in
terms of curriculum coverage and development of
non-ICT concepts. Rachel is a well-qualified and
experienced primary teacher, a former IT co-
ordinator, but parents should be aware that the tutor
may not be a qualified teacher.

It was evident that even in those small groups
there was a clear difference in ability levels. If it is
hard to cater for different abilities in small groups
this only serves to emphasise the enormity of the
task facing teachers in schools. We sometimes feel
threatened when parents resort to any type of
complementary education for their children, as if it is
a personal attack on our professional skills. While
many primary schools are struggling to cope with
the ICT curriculum using inadequate hardware
perhaps we should be grateful for all the help we can
get. Do organisations such as Futurekids exist
because parental perception is that schools are failing
their pupils?

If you would like more information about Futurekids,
either as a parent or carer, as a school seeking
additional training, or with a view to taking out a
franchise, visit the website www.futurekids.co.uk.

Ideas for using MAPE’s Big Books
Heather Govier
MAPE
www.mape.org.uk

Look in KidsMAPE for the Big Books.

Read one of the Big Books, Bluebell Time or Muddy Time.

Answer the questions about the story you have read.

Only Katie-Lee has ever seen the monsters

so we do not really know what they look like.

Draw what you think the monster looks like.

Put the flowers from the story in your picture.
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Notes for teachers

Monster Tree Stories

The Monster Tree stories all have a common format,
which makes them ideal for studying story structure
and comparing texts by looking at similarities and
differences. [National Literacy Strategy Text level
work.]

All are set in the same woods and involve the
same ‘real’ characters – Katie-Lee, her dog, Lido and
her mum. [Discuss story settings – discuss and
compare story themes – identify and describe
characters.]

All begin by looking at aspects of the natural
history of a certain time of the year (when they are
all available, there will be one story for each month).
There is focus on the weather and a key feature of
the natural environment and these are portrayed by
photographic illustration. [Compare and contrast
stories with a variety of settings.]

In the middle section, each of the stories has a
fantasy element, set within the trees where one of the
two monsters is encountered. The monsters have
distinct characters – very different from each other –
and are illustrated as cartoons. [Identify and discuss
main and recurring characters.]

Each story ends with a discussion between Katie-
Lee and her mum about what happened under the

monster trees. Katie-Lee always has some evidence
to show but mum always disbelieves her account.
[Predict story endings/incidents – discus character’s
feeling and behaviour.]

All the stories involve description, questions and
dialogue and could thus also be studied at sentence
level.

Other Big Books

Where do hedgehogs go? and The Red Engine are
suitable for younger children.

Where do hedgehogs go? by Celia Burley has
minimal text and beautiful watercolour illustrations.
Hard copies of the book are available from MAPE.

The Red Engine has a cartoon format and an
environmental theme. All the pages have appropriate
music and narrated text.

Future development

MAPE plans to add more Big Books and would be
interested in feedback from teachers who have used
the existing resources in class. If you have any
comments on any of the books please contact me,
Heather Govier, Chair of MAPE at
hgovier@CHALKFACE.NET or by snail mail at 219
Osward, Courtwood Lane, Croydon, CR0 9HG.

Multi-media information programs which
can be used with young children

Mary Lou Thornbury
ICT Advisor

task or explain where to go next? Can the child make
any number of choices, can she click anywhere, or is
the exploration limited? To avoid frustration children
need to know what these limits are. When all this is
known they will explore a section of the program on
their own, often coming back and back until the
supporting skills, like the different uses of the mouse
for a particular operation, are established.

One little girl, sitting on my lap, was quite
impatient with a shape matching program. She
wanted to explore the more ‘interesting’ or demand-
ing sections of the CD-ROM. However when she
asked to use the computer by herself she went to the
shape matching and repeatedly played it until,
having relearned for herself the sequence of
operations, she could also click precisely. Only then
did she move on to the game involving clicking and
dragging which, when played with an adult, she
declared to be ‘the best’.

It is not necessary for parents to have a great number
of CD-ROMs; they are expensive and having a great
number can be ‘distracting’. It is better to get one or
two and explore them with young children so that
they will take up the exploration themselves. Besides
‘talking books’ there is a range of software which
motivates children and assists in the acquisition of
pre-reading skills. It is multisensory with sound and
music, graphics and animation, photos and video.

The pattern of use of these programs is interesting.
For the first few times young children want to be
sitting on an adult’s knee or close beside them, or
maybe they will stand in the background watching
other children. They observe the program and quite
often command the adult to make the moves,
pointing to the screen or asking for directions. They
become familiar with the program and explore its
possibilities: will the pig in the corner or the little
girl, Fat Controller or Noddy figure help with the


